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School’s theological - rooted  Christian Vision   At St George’s CE Primary school our vision is that every child upholds the Christian values with  them in their daily lives.  Our children strive to be confident, kind, thoughtful and selfless.  You  can see our vision come to life when wal king through our school and in our classrooms.  Our  school motto is ‘Jesus colours our love, our life, our learning’.  We strive to live out this vision in  every thing we do in school to allow children to enjoy the fullness of life and enable them to  flourish in the world in which they live.   Our vision is rooted in the Gospel of John and in particular chapter 10 ‘I have come that they may  have life and have it to the full.’  Our vision is rooted in the principle of Jesus’ teaching that we  must use his  teaching to allow children to live life to the full and be able to flourish in their life  within and beyond school.  Our school vision encompasses our 6 Christian values                               (compassion, love, truthfulness, thankfulness, forgivenes s and hope)  
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Dyslexia Friendly Policy

Statement

At St. George’s, we are proud to be a Dyslexia Friendly school. This not only helps us to identify and meet the needs of dyslexic pupils, but also the needs of learners who may benefit from dyslexia friendly strategies. 

We aim to raise awareness with our pupils about learning differences, developing a positive and inclusive attitude and improving the self-esteem and wellbeing of those who access learning in different ways. 
Identification

The British Dyslexia Association defines dyslexia as;

“A learning difference, a combination of strengths and weaknesses, which affects the learning process in reading, spelling, writing and sometimes numeracy. Dyslexic learners may also have accompanying weaknesses in short term memory, sequencing and the speed at which they process information. These are the skills that everyone needs if they are to learn effectively in a busy classroom. They are also key skills for life.” 
A primary school pupil with dyslexia may experience difficulties in all or some of the following areas; 

	Area of concern
	Typical indicators

	Lack of progress in reading/spelling
	· Lack of progress despite interventions and support over a period of time

	Phonological awareness
	· Lack of awareness between grapheme/phoneme correspondence

· Difficulties with auditory discrimination

· Difficulties with phoneme manipulation, e.g., blending and segmenting

· unusual spellings

· over reliance on context, sight vocabulary, etc. when faced with unfamiliar words

	Processing difficulties
	· slow reading/writing

· hesitant to read or write

· slow to respond to instructions, questions or conversation

· additional thinking time

	Working memory
	· difficulties retaining information, e.g., instructions

· short attention span

· difficulties with mental arithmetic

· limited or inconsistent retention of information over time

	Visual difficulties
	· headaches

· tracking difficulties, e.g., losing place in a text, repeating lines

· sensitive to white/reflective surfaces

· slow, hesitant reading

· confusion between words and letters that look similar, e.g., b/d, no/on

	Sequencing difficulties
	· Learning days of the week/months of the year/alphabet, etc. 

· often crosses out work

· order of phonemes in words

	Motor processing difficulties
	· slow writing speed

· omitting letters

· co-ordination difficulties, e.g., catching a ball, tying shoelaces, dressing

· poorly formed letters/numbers

· handwriting that looks heavy or laborious

· difficulty writing on the lines



	Other indicators
	· comprehension difficulties

· differences in written and spoken language

· messy work, e.g., curled pages, poorly set out

· poor sense of direction, confusing left/right


As part of our desire to be a Dyslexia friendly and inclusive school, we recognise the strengths of pupils with dyslexia and aim to use them as pathways to learning. We recognise that pupils with dyslexia may experience higher levels of stress and additional challenges than peers, which may have an impact on learning and emotional wellbeing. All staff recognise and are committed to providing an inclusive, dyslexia friendly setting and adopt a range of multi-sensory teaching approaches. 

We have high expectations of all pupils, whose achievement is everyone’s responsibility. We aim to work closely with pupils and parents to ensure we are working collaboratively in supporting your child’s needs.  
Early identification and intervention

School’s policy for assessment and identification of special educational needs is set out in the SEND policy. Teachers can raise an initial concern that a pupil is displaying traits of dyslexia to Mrs Fairclough, the school SENDCo. These are written forms and highlight issues demonstrated by a child’s learning in the classroom. Teachers adopt Inclusive Quality First teaching and use a checklist to ensure strategies are in place to support a child with dyslexic tendencies. Parents may also be invited to discuss any other issues their child may have with Mrs Fairclough. 
Although St. George’s Primary School does not offer an official assessment for Dyslexia, the SENDCo and staff work collaboratively to identify specific traits using different assessment methods. 

Strategies

The school uses a variety of strategies and resources to support children who may be at risk of dyslexia. These include:

· IDL Literacy

· Coloured overlays

· Colour-coded displays and work books

· Additional time for tasks/tests/homework

· A ‘total communication’ approach

· Alternative methods of recording ideas

· Multi-sensory teaching approaches

· Working memory support
· Considered seating arrangements

· Writing frames/sentence starters/word mats/visual checklists

if strategies are evidenced and are unsuccessful, a move onto the graduated approach in consultation with parents, child and SENDCo may be appropriate, which may include consultation with Educational Psychology services as part of the Literacy Pathway. A dyslexia screener may also be carried out, which gives a more detailed profile of literacy, processing and memory skills. This can help teachers plan support and adapt learning approaches. 

Please note, screeners are not a diagnosis of dyslexia. 

Provision

· Pupils with dyslexia have access to the full, broad and balanced curriculum. 

· It is the responsibility of all staff to meeting the needs of pupils with dyslexia and have an understanding of implications this has on the subject they co-ordinate. 

· Staff use multi-sensory techniques to facilitate learning. Pupils access the curriculum through differentiated tasks, outcomes and resources. Staff produce learning materials that are dyslexia friendly. 

Staff support pupils in some, or all, of the following ways on a day-to-day basis. 

General: 

· Raise pupils’ self-esteem. Reward what can be achieved. This is the single most important factor in achievement according to pupils themselves. 
· Use the information on the child’s learning plan, as well as the cycles of assess, plan, do and review. The SENCO will have assessed the pupil and prioritised what needs to be learned. 

· Give limited instructions at a time. Ask pupils to repeat instructions to you. Repeat instructions until s/he can repeat them back. 

· Allow more time for tasks such as getting out books, getting started, completing work. This includes practical tasks. 
· Use of routine and structure in an organized classroom. 

· Use of visual timetables. 

· Use of topic/word mats 
· Use of mind maps 
Reading: 

· Do not ask pupils to read aloud without preparation. 

· Teach unfamiliar subject words- pre-teaching approach 

· Help with study skills such as skimming, scanning, selecting key words. 
· Teachers’ handwriting is legible and joined and worksheets are typed in dyslexia friendly fonts
Spelling: 
· Mark written work on content and encourage the use of a wide vocabulary.
· Correct only a few errors, with a focus on high frequency words. 
· Teach the spelling of subject specific words. Do not overload pupils 

· Give all pupils a list of subject specific words to be used for reference. 

· Have lists of subject specific words on display in teaching rooms that are accessible for the children. Use Widgit resources to have accompanying pictures for vocabulary. 
· Allow the pupils to read work back to you if you cannot read it. 

· Use a multisensory approach to spelling
Written work:

· Encourage legible handwriting but do not expect it to change. 

· Encourage children to use assistive technology to support in the writing process. 

· Do not ask for work to be written out again unless it is much worse than usual.
· Accept less written work. 

· Limit the amount of copying from the board- provide children with the information on a white board or I-pad. 

· Encourage children to record their work on chromebooks or other alternative methods of recording that captures their learning. 
Assessment: 
· Assess through oral responses. 

· Use writing frames and mind maps. 

· Think about how assessment of learning can be obtained through oral responses.

Ways of assessing understanding without too much writing: 
· Matching questions to answers 

· True/false statements 
· Sentence matching 
· Multiple choice 
· Labelling diagrams 
· Categorising 
· Table/grid completion 
· Title – paragraph match 
· Sentence completion 
· Sequencing 
· Oral presentations 
· LBQ, Purple Mash and other learning platforms

· A range of teaching styles are used to engage different learning styles. 
· Pupils are encouraged to develop an awareness of their own learning style preferences. 
We recognise that the correct working environment is vital for all learners. For a dyslexic child, already they may be having difficulties with listening, hearing, concentrating, sitting still, writing and finding the things they need. If their classroom environment works against them, no matter how hard they try, it will be more difficult for them to succeed. 
Therefore, classrooms are: 
· Equipped with clearly labelled and neatly arranged resources so that they can be accessed easily.

· Information and displays are accessible e.g., using non-white paper and picture clues and word mats where appropriate. 

· Alternative methods of recording their work are offered in most lessons.
Children have access to assistive technology to support their learning. 
Partnership with Parents and Carers

We encourage parents and carers to share their concerns and recognise that any anxieties are very often justified. We welcome information parents have regarding their child. We share information with parents/carers about the measures that are being taken to address their child’s difficulties and ensure that the system (the early identification and referral process) is understood. We ensure that parents/carers are involved in the process and are encouraged to attend meetings with the class teacher/SENDCo and/or outside agencies.

Our Goal 

Our goal is for St. George’s CE Primary School to receive the Dyslexia Aware Quality Mark validated through Woodbridge SEND Service. This would mean continuing to implement our major school policies on teaching, learning, monitoring and assessment, ensuring inclusion remains at the forefront of our planning.
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